105 Does not perform academlcally at his/her

ability level

| * NOTE: Make certain that the academic pro-

gramming is appropriate for the student's abil-
ity level,

“1. Assess student performance in a variety of
ways (e.g., have the student give verbal explana-
tions, simulations, physical demonstrations, etc.).

2. Giveshorter assignments, but give them more
frequently. Increase the length of the assignments
as the student demonstrates success,

3. Structure the environment in such a way as to

provide the student with increased opportunity for
help or assistance on academic or homework tasks
(e.g., provide peer tutors, seat the student near the
teacher or aide, etc.). '

4. Provide the student with clearly stated written
directions for homework in order that someone at
home may be able to provide assistance,

3. Teach the student study skills.

6. Reduce distracting stimuli (e.g,, place the stu-
dent in the front row, provide a carrel or “office”
space away from distractions, etc.). This is used as
ameans of reducing distracting stimuli and not as a
form of punishment.

7. Interact frequently with the student to monitor
task performance,

8. Have the student maintain a chart représenting
the number of tasks completed and the accuracy
rate of each task.

9. Provide time at school for the completion of
homework if homework assigned has not been
completed or has resulted in failure. (The student's
failure to complete homework assignments may be
the result of variables in the home over which
he/she has no control.)

10. Assess the quality and clarity of directions,
explanations, and instructions given to the student.

11. Teach the student note-taking skills.

12. Assessthe appropriateness of assigning home-
work to the student. '

13. Teach the student direction-following skills:
(a) listen carefully, (b) ask questions, (c) use envi-
ronmental cues, (d) rely on examples provided, etc.

14. Identify resource personnel from whom the
student may receive additional assistance (e.g., li-
brarian, special education teacher, other personnel
with expertise or time to help, etc.).

15. Establish a level of minimum accuracy which
will be accepted as a level of mastery.

16. Deliver reinforcement for any and all mea-
sures of improvement.

17. Mastery should not be expected too son after
introducing new information, skills, etc.

18. Provide the student with self—chedking ma-
terials, requiring correction before turning in as-
signments. :

19. Should the student consistently fail to com-
plete assignments with minimal accuracy, evaluate
the appropriateness of tasks assigned.

20. Provide instruction and task format in a variety
of ways (e.g., verbal instructions, written instruc-
tions, demonstrations, simulations, manipulatives,
drill activities with peers, etc.).

21. Ifthe student has difficulty completing home-
work assignments with minimal accuracy, provide
atime during the day when he/she can receive assis-
tance at school.

22. Make certain the assignments measure knowl-
edge of content and not related skills such as read-
ing or writing.

23. Have assignments read to the student.

24. Have the student respond to tasks orally.
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25, Have the assignments tape recorded, allowing

| the studentto listen to questions as often as neces-
" sary.

6. Provide the student with opportunities for re-
view prior to grading assignments.

277, Teach the student to practice basic study skills
(e.g., reading for the main idea, nofe taking, sum-
marizing, highlighting, studying ina good environ-
ment, using time wisely, etc.). (See Appendix for
various study skill areas.)

28. Arrange a time for the student to study witha
peer tutor before completing a graded assignment.

29, Provide multiple opportunities for the student
to learn the information covered by assignments

(e.g., films, visitors, community resources, etc.).

30. Allow the student to respond to alternative
assignment guestions (e.g., more generalized ques-
tions that represent global understanding).

31. Provide parents with information regarding
appropriate ways in which to help their child with
homework (e.g., read directions with the student,
work a few problems together, answer questions,
check the completed assignment, etc )

32. Modify instruction to include more concrete
examples in order to enhance student learning.

33. Monitor student performance in order to detect
errors and determine where learning problems ex-
ist.

34. Reduce the emphasis on competition. Stu-
dents who compete academically and fail to suc-
ceed may cease to try to do well and do far less than
they are able. |

35. Allow/require the student to make corrections
after assigriments have been checked the first time.

36. Maintain consistency in assignment format
and expectations so as not to confuse the student.

377, Provide the student with evaluative feedback
for assignments completed (i.c., identify what the
student did successfully, what errors were made,
and what should be done to correct the errors}).

38. Provide adequate repetition and drill to assure
minimal accuracy of assignments presented (i.e.,
require mastery/minimal accuracy before moving
to the next skill level). '

39, Itis not necessary to grade every assignment
performed by the student. Assignments may be
used to evaluate student ability or knowledge and
provide feedback. Grades may not need to be as-
signed until mastery/minimal accuracy has been
attained. : '

40. Provide the student with a selection of assign-
ments and require him/her to choose a minimum
number from the total amount(e.g., present the stu-
dent with ten academic tasks from which six must
be finished that day). ",11_ :
41. Allow the student to put an assignment away
and return to it at a later time if he/she could be
more successful.

42. Have the student practice an assignment with
the teacher, aide, or peer before'pgrfor‘ming‘ the as-
signment for a grade. R

43. Monitor the student's performance of the first
problem or part of the assignment in order to make
certain the student knows what is expected.

44. Provide frequent interactions and encourage-
ment to support the student's confidence and opti-
mism for success (€8 make statements such as
“You're doing great.” “Keep up the good work.”
“I'm really proud of you.” etc.). ;

45, Buildvarying degrees of difficulty into assign-
ments in order to insure the student's self-confi-
dence and at the same time provide a challenge
(e.g., easicr problems are intermingled with prob-
lems designed to measure knowledge gaincd).

46. Work the first few problems of an assignment
with the student in order to make certain thathe/she
knows what to do, how to perform the assignment,
etc. C

477, Modify academic tasks (e.g., format, require-
ments, length, etc.). '

—
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48. Provide the student with clearly stated step-
by-step directions for homework in order that
someone at home may be able to provide assistance.

49, Make certain that homework relates to con-
. -cepts already taught rather than intro ducmg anew
. 'concept

50. Allow the student to perform alternative ver-
sions of the assignments. Gradually introduce more
components of the regular assignments until those
can be performed successfully. :

51. Communicate clearly with the student the
length of time he/she has to complete the assign-
ment and when the assignment should be com-
pleted. The student may wantto use a timer in order
to complete tasks within a given period of time.

32. Have the student act as a peer tutor to teach
another student a concept he/she has mastered.
This can serve as reinforcement for the student.

53. Make certain the student has mastery of con-
cepts at each level before introducing a new skill
level.

54, Make certain the student is not required to
learn more information than he/she is capable of at
any one time,

33, Identify the student's most efficient learning
mode and use it consistently to increase the proba-
bility of understanding.

56. Have the student question any directions, ex-
planations, and instructions not understood.

57. Evaluate the appropriateness of the task to
determine: (a) if the task is too difficult, and (b) if
the length of time scheduled to complete the task is
appropriate.

38. Communicate with parents (¢.g., notes home,
phone calls, etc.) in order to share information con-
cerning the student's progress and so that they can i
reinforce the student at home for improving his/her
academic task and homework performance.

59. Whrite a contract with the student specifying
what behavior is expected (e.g., completing an as-
signment with ___% accuracy) and what reinforce-
ment will be made available when the terms of the
contract have been met,

60. Reinforce those students in the classroom who
show improvement on academic-task and home-
work performance,

61. Establish classroom rules:

1. Work on task.

2. Work quietly.

3. Remain in your seat.

4. Finish task.

5. Meet task expectations.
Reiterate rules often and reinforce students for fol-
lowing rules. :

62. Speak to the student to explain: (a) what the
student is doing wrong {e.g., performing below
his/her ability level, failing assignments, etc.) and
(b) what the student should be doing (e.g., improv- ,
ing his/her academic task and homework perfor- ’
mance).

63. Reinforce the student for improving academic
task and homework performance: (a) give the stu-
dent a tangible reward (e.g., classroom privileges, '
line leading, passing out materials, five minutes
free time, etc.) or (b) give the student an intangible
reward (e.g., praise, handshake, smile, etc.).

Please note: If the student continues to fail in
spite of the above interventions and is not being
served by special education personnel, he/she
should be referred for consideration for special
education services. o il
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